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UNIVERSITY OF NORTHERN IOWA FACULTY SENATE
Agenda for Meeting of October 22, 2007
3:15 P.M.
Seminar Room 102, Towers Center

CALL TO ORDER

APPROVAL OF MINUTES
Minutes of the October 8, 2007 meeting

ANNOUNCEMENTS
1.
2.
3.
4.

Call for
Comments
Comments
Comments

Press Identification
from Interim Provost Lubker
from Faculty Chair, Ira Simet
from Chair Licari

CONSIDERATION OF CALENDAR ITEMS FOR DOCKETING
948/857

Addition of Current Courses to the Capstone Experience
Category of the LAC

NEW BUSINESS

ONGOING BUSINESS

CONSIDERATION OF DOCKETED ITEMS
856

Annual Report of the Military Science Liaison and Advisory
Committee, 2006 - 2007

OTHER DISCUSSION

ADJOURNMENT

UNIVERSITY OF NORTHERN IOWA FACULTY SENATE

Calendar item · 948

Title:

Docket Number

-----

Addition of Current Courses to the Capstone Experience Category
of the LAC

Standard Motions

_ _ 1.

Place at head of docket, out of regular order.

_ _2.

Docket in regular order.

_ _3.

Docket because of special circumstances for _ _ _ _ _ _ _ _ _ _ __
And notify sender(s).
·

_ _4.

Refer to (standing committee) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _5.

Refer to {administrative officer) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _6.

Refer to (ad hoc committee)_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

_ _7.

Return to petitioner with request for a more specific proposal.

_ _8.

Return to petitioner with request for additional information and documentation.

_ _9.

Return to petitioner because of decision not to docket at this time.

_ _ 10.

Other procedural disposition _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

NOTES

To:
From:
RE:
Date:

Faculty Senate
Siobahn Morgan, Liberal Arts Core Coordinator
Addition of current courses to the Capstone Experience Category ofthe LAC
October 3, 2007

The new Capstone Experience experiment was completed in spring 2007, with its formal
acceptance by the Faculty Senate (2/12/07). Courses that were created specifically for
the new Capstone Experience model are currently in the current curriculum cycle, and
will eventually come before the Faculty Senate for approval. There are also several
courses that are part of the current curriculum that had been approved by the Liberal Arts
Core Committee (LACC) for the new Capstone Model during the experiment. These
currently existing courses should now be officially approved by the Faculty Senate to be
part of the Liberal Arts Core, Capstone Experience Category.
It is requested that the Faculty Senate approve the following courses for the Liberal Arts
Core Capstone Experience Category:
~ 410:160g- Community and Public Health.
~ 48C:128g- Ethics in Communication
~ 490:106- Theatre in Education
~ 640:173/650:173 -Bio-Medical Ethics
~ 640: 194g/650: 194g- Perspectives on Death and Dying
~ 740: 148g- Holocaust in Literature and Film
~ 820:150- Science, Mathematics, and Technology in the Americas
Note: Some of these courses currently have the "g" designation for graduate credit and
that will be removed in the current curriculum cycle, since LAC courses can not be taken
for graduate credit (LAC Administrative Policy #4 ).
Course descriptions are attached (Appendix A)
The original LAC course proposals for the Capstone Experience are attached (Appendix
B).

To:
From:
RE:
Date:

Faculty Senate
Siobahn Morgan, Liberal Arts Core Coordinator
Course requested to be included in the Capstone Experience Category of the LAC
October 8, 2007

The course
410:152g Alternative Health and Complementary Medicine
was approved by the Liberal Arts Core Committee for inclusion in the Capstone
Experience Category of the Liberal Arts Core on October 5, 2007. The committee found
the course to be appropriate for inclusion into the LAC category due to its coverage of
current topics and appeal to a diverse student population. The course also touches upon a
wide range of disciplines, including biology, chemistry, psychology, health, anthropology
and cultures. The course's current "g" designation will be removed so that it may be
included in the LAC.
It is requested that the Faculty Senate approve this course for inclusion into the Liberal
Arts Core Capstone Experience Category.

The course description is given below. The original LAC course proposal for the
Capstone Experience is attached.

410:152(g). Alternative Health and Complementary Medicine-- 3 hrs.
Description of complementary and alternative medicine which covers a broad range of
healing philosophies, approaches, and therapies not taught widely in medical schools, not
generally used in hospitals, and not usually reimbursed by medical insurance companies.
Prerequisite(s): junior standing. (Variable)

APPENDIX A
Course Descriptions (2006-2008 Catalog)

410:160(g). Community and Public Health-- 3 hrs.
Examination of the major public health issues facing the U.S. and world population.
Investigation of major public health initiatives, public policy, and ethical issues related to
public health. Prerequisite(s): junior standing. (Variable)
48C:128(g). Ethics in Communication-- 3 hrs.
Exploration of ethical dimensions and dilemmas in communication. Prerequisite(s):
junior standing. (Offered Spring)
490:106. Theatre in Education-- 3 hrs.
Application of theatre performance and improvisation techniques to the teaching of a
specific curricular topic intended for young audiences. (Variable)
640:173. Bio-Medical Ethics-- 3 hrs.
Application of principles and analytic methods of ethical theory to contemporary issues
in medical practice and research. Topics include fundamental concepts of health and
disease, life and death; rights and obligations of medical practitioners and their patients;
informed consent and confidentiality; abortion and euthanasia; reproductive and
transplantation technologies; and health policy and the provision and rationing of health
care. (Same as 650: 173) (Offered Fall and Spring)
640:194(g). Perspectives on Death and Dying-- 3 hrs.
Multidisciplinary study of death, dying, and bereavement across cultures, religious and
ethnic groups, and historical periods, with attention to ritual and memoir, ethical
dilemmas at the end of life, and psychology of mourning. Prerequisite(s): junior standing.
(Same as 650: 194g) (Offered Fall and Spring)
740:148(g). The Holocaust in Literature and Film-- 3 hrs.
Examination of the different perspectives and developments of Jewish and non-Jewish
voices in response to the Holocaust experience in literature and film within the context of
the German-speaking cultures and beyond. Prerequisite(s): junior standing. (Variable)
820:150. Science, Mathematics, and Technology in the Americas-- 3 hrs.
Surveys the unique contributions made by indigenous and immigrant populations to the
development of science, mathematics, and technology in the Americas.
Interdepartmentally team-taught. Prerequisite(s): junior or senior standing, or consent of
instructor. (Variable)

APPENDIXB
Original LAC Course Proposals

Liberal Arts Core Course Proposal

Department: HPELS, Health Division

Date: 11/21/05

Category in approved Liberal Arts Core: Capstone
Course title: Community and Public Health (410:160)
Credit Hours: 3 cr hours

Class size: 35

Course Description: This course provides students an overview of the basic concepts, issues,
strategies, and specialty areas relevant to the public health field in the United States. Topics
include:
0
The history of public health in the US and the challenges public health faces in the future
(both domestically and internationally).
° Community health organizations, such as the American Red Cross, the North East Iowa
Food Bank, Hawkeye Valley Area Agen~y on Aging, etc.
o
How to translate common health statistics into everyday language and to think critically
about the type of health statistics we read in the newspaper.
0
The health problems specific to each age group are analyzed (low birth weight and SIDS
in infants, accidents in youth, diabetes, cancer, and heart disease in adults, and a variety
of needs of the elderly). We look specifically at how these health problems can be
· prevented and what the barriers are to prevention.
0
A close look is taken at the health needs of minority groups in the US and why health
disparities exist, both at a racial/ethnic level and, more specifically, at a class/income
level.
0
Major threats to good health, such as mental health, access to health care, injuries,
substance use, and environmental health.
0
Students are required to devote 15 hours to a service learning project at a community
health organization.
This is a course that has been required of Health Promotion Majors, but due to repetition of
content with other courses in the major, in our new curriculum (proposed for the 2006 cycle), the
course has been switched to a one hour "Introduction to Community and Public Health". I would
like to limit enrollment to I 0 Health Promotion majors and have the balance (25) be from a
variety of majors. The 10 Health Promotion Majors would be students who have not already
earned credit for the }-credit hour version. As the course lies early in our program, there would
only be a small number who would take it.
I believe this course would be especially interesting to students in the pre-medicine and prenursing programs, as well as those in political science and social work. As health issues touch
everyone's lives, a wide variety of students would also be interested.

Course objectives:
Upon completion of this course, students will be able to:
I . Define and use terminology related to public health.
2. Describe the scope of public health activities and purposes.

(CONTINUED)

3. Discuss key historical developments in public health that guide modem public health
initiatives.
4. Describe public health in terms of social justice.
5. Describe the relationship between public health and the medical field.
6. Demonstrate an understanding of the national public health agenda (Healthy People
2010).
7. Demonstrate an understanding of policy issues related to public health.
8. Demonstrate an understanding of ethical issues related to public health.

Relationship of course objectives to the objectives of the Liberal Arts Core Category in
which it will be located (Capstone):
How does the course offering facilitate a synthesis ofthe student's educational experience of the
first three years? Students will need to call on their math content, geography, political science,
biology, and knowledge of current events to contemplate answers to problems such as the AIDS
pandemic or the spread of bird flu.
How does this course emphasize the complexity and connectedness of the natural and social
components of our environment? All decisions in public health are made considering natural and
social components; especially decisions regarding environmental health. We know actions that
could be taken to improve our natural environment, but there are many barriers to lowering
people's consumption of fossil fuels or to starting a curbside recycling program. It is these
barriers that public health workers strive to eliminate to make healthy choices available to all
people.
How does this course help students develop an appreciation of the value of all academic
disciplines and make intelligent and informed decisions in our changing world? Decisions
regarding public health challenges are never made solely by public health workers. Politicians,
medical workers, demographers, social workers (and many others) strongly influence the
decisions that are made. One project in this class is for each student to choose a controversial
topic in public health and present each side of it to the class. This semester we have learned
about genetically modified foods, world population growth, tobacco policies, physician assisted
suicide, motorcycle helmet laws, immunizations, and complementary/alternative medicine
(among 30 others). These are the types of topics that affect every day life and require informed
decision making.
How does the course demonstrate that learning should not end at graduation but be a life-long
process? This course deals primarily with life-long issues. I often think I should throw out the
textbook and only use the newspaper as a text. Everyday the paper is full of articles about health
or about issues, such as city growth or speed limit laws, for example, that can affect health.
Understanding the impact of health choices both at a personal level and a community level
demands a life-long commitment to awareness and community activism.
Is the course timely and or address timeless issues of importance? This is not a motivational
class, encouraging people to eat well and exercise. This class looks at the big picture, how our
decisions (individually and corporately) impact our health today and in the future. As for timely,
issues such the bird flu is front page news today, and it is one of public health's biggest current
challenges.

....../

Does the course involve information from many academic disciplines and address difficult moral
choices? As mentioned earlier, this course touches on the impact of geography, political science,
math, human relations, and biology in our every day lives. It also addresses moral issues such as
physician assisted suicide, rationing ofhealth care, health care quality and access, and programs
such as sex education, needle exchange programs and genetically modified foods. Students are
not told what to think about these issues, but that they need to think about these issues.
How does the course demonstrate geopolitical diversity and the interdependence of
countries? Problems such as bird flu or AIDS require an international response, both at a policy
and a funding level. We saw in China's SARS outbreak, that one country, not honestly
representing the level of infection present, can put the world at risk. Today, one plane flight is all
that separates one country's healthy people from another country's ill. We have to work together
on addressing problems and preventing problems in the future.

Intended role of proposed course within category (check one):
X

a.

Only course submitted for meeting the requirements.

b.

A course submitted as part of a sequence or cluster which as a sequence or
cluster meet the requirements of an area.

c.

One of several courses, any one of which will satisfy the area requirement.

d.

Other- explain: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Departments/faculty consulted:
No departments consulted. Consulted Dr Christopher Edginton, Director of the School of
HPELS and Dr Tom Davis, Division Chair, Health Promotion.

List all faculty teaching this course and for each faculty attach a course syllabus.
Susan Roberts-Dobie, PhD, CHES

Phone

Phone
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Liberal Arts Core Course Proposal
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Department: Communication Studies
Date: January 20. 2005
Category in approved Liberal Arts Core: Categmy 6: Capstone Experience
Course title: 48C: 128~ Ethics in Communication
Credit Hours:y
Class size: ~

3

Course Description:

RECEiVED UNl

FEB 1 S Z005
OFFiCE Ci= "ih'E PROVOST
l VICE PRESIDENT

Existing 2004-2006 catalog description:

Exploration of ethical dimensions and dilemmas in the field of communication. Intended for graduating
seniors. Prerequisite: Senior standing
Proposed catalog & credit hour change (being proposed this curriculum cycle) :

Exploration of ethical dimensions and dilemmas in communication. Prerequisite: Junior standing.
Proposed to be increased to a 3 hour course.
Course objectives:
1. To recognize and understand different sources for ethical codes or values, and the consequences of unethical and
ethical decisions.
2. To choose and defend a theory or principle for resolving an ethical dispute in communication-related situations.
3. To articulate and defend choices in making ethical judgments in communication-related settings.
4. To stimulate critical thinking in the decision-making process in difficult professional & personal situations.
5. To understand the reasoning processes of others when resolving ethical dilemmas.
6. To understand the role of a personaVprofessional code of ethics for use in the workplace & relationships.
Relationship of course objectives to the objectives of the Liberal Arts Core Category in which it will be
located :
The purpose of the Capstone course is to "integrate knowledge from many disciplines and to utilize collegiatelevel skills in discussing significant issues confronting society" (Capstone General Education Course, revised
proposal, January 23, 1986, p. 2). In addition, the same document says:
A multidisciplinary capstone course would accomplish several objectives: 1) facilitate a synthesis of the
student' s educational experience of the first three years; 2) emphasize the complexity and connectedness of the
natural and social components of our environment; 3) develop an appreciation of the value of all academic
disciplines in intelligent and informed decisions in our changing world; and 4) demonstrate that learning
should not end at graduation but be a life-long process. (Capstone General Education Course, revised proposal,
January 23, 1986, p. 2)
The purpose of the Ethics in Communication course corresponds with this in the following ways:
I. The study of ethics itself is multi-disciplinary, transcending any one discipline. This particular course
covers a range of topics, including interpersonal, organizational, media, and public communication topics.
2. The required readings and discussions cover a variety of real-life case study applications from the business,
media, healthcare, environmental, and international arenas. This course leads students to participate in
critical analysis of the decisions made in these various case studies.
3. This course encourages students to increase awareness of their own decision-making principles in a variety
of settings involving ethical dilemmas. Understanding the role of a personaVprofessional code of ethics to
use in their future demonstrates to students the importance of ethics as a lifelong developmental process.
4. This course explains a variety of ethical frameworks from which students can apply the knowledge they
have gained over the course of their academic career, regardless of major, thus providing students a unique
and essential synthesis of their educational experience. It asks them to choose and justify what they

2
consider to be ethical behavior in both workplace and personal situations they may face in their future,

Intended role of proposed course within category {check one):

- - - a.
b.
_X_ c.
d.

Only course submitted for meeting the requirements.
A course submitted as part of a sequence or cluster which as a sequence or
cluster meet the requirements of an area.
One of several courses, any one of which will satisfy the area requirement.
Other - explain: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Departments/faculty consulted:
Faculty from the Department of Communication Studies formally approved this proposal at their February 2, 2005,
departmental meeting.

list all faculty teaching this course and for each faculty attach a course syllabus.
The course has been taught by April Chatham-Carpenter for the previous few semesters, and her course syllabus is
included. Other faculty who have expressed willingness to teach this course as a capstone elective include:
Melissa Beall
Mary Bozik
Phyllis Carlin
Roberta Davilla
Victoria DeFrancisco
Cate Palczewski
Paul Siddens
Jacob Thompson

FaUJti Signature u

~t.!tature
Co~S~
Rev. 1(}'19101
Rev. 1117102

Phone

3-~J!'b
Phone

Phone

Liberal Arts Core Course Proposal

Date: July 12, 2004

Department: Theatre

Category in approved Liberal Arts Core: Capstone
Course title: Theatre in Education
Credit Hours: 3

Class size: 15-22

Course Description: Theatre in Education- {TIE) 3 hrs.
Application of theatre performance and improvisation techniques to the teaching of a specific
curricular topic intended for young audiences. The curricular topic of focus changes each time
the course is offered.
Course objectives:
a) an acquaintance and understanding of the various elements of theatre-in-education: research,
devising, performance, post/pre- performance programming, theory and history.
b) the ability to utilize models for successful research, devising,
performance, follow up workshops and evaluation.
c) knowledge of current assessment practices, models, and methods
specifically related to theatre-in-education.
d) the ability to conceptualize the role, function, philosophy, theory and
purpose of a TIE program and apply this information to the development of a specific program topic.
e)

the ability to devise TIE scenarios.

f)

the ability to apply research to various theatre-in-education related
components and activities.
g)

the ability to perform as an actor/teacher in a TIE production.

h) the ability to lead a post or pre performance TIE workshop.
i) the ability to design educational materials for teachers and learners.
j)

the ability to evaluate TIE productions.

Relationship of course objectives to the objectives of the Liberal Arts Core Category in which it will be
located:
o enrollment would be limited to juniors/seniors
o should be of interest to students with theatre, education, social work, leadership majors or coursework
o integrates multiple content areas including: theatre, education, social worl<
o outreach/performance component as part of culminating performance project provides a service based
learning experience
o links theory to practice by requiring students to think critically about a specific topic (i.e. drug and
alcohol resistance education, sequencing, cause and effect) and then asks them to find ways to apply

2.
educational and theatre theory to the teaching of this topic through the use of theatre and drama
activites.
o promotes critical thinking skills by engaging students in all processes described above and in the
attached syllabus
Intended role of proposed course within category (check one):

a.

Only course submitted for meeting the requirements.

b.

A course submitted as part of a sequence or cluster which as a sequence or
cluster meet the requirements of an area.

_x_ c.
d.

One of several courses, any one of which will satisfy the area requirement
Other- explain:_ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Departments/faculty consulted:
Bev Kopper (Office of the Provost)
Eric Lange (Theatre)
Jeff Weld (Biology)*
Geri Perrault (Leadership Studies)*
*indicates faculty member consulted during recent Carver Institute Seminar

List all faculty teaching this course and for each faculty attach a course syllabus.

Gretta Berghammer
Syllabus for the course as designed and presented Spring 2004 is attached; please note that topics for
the course change regularly

Phone

Phone

Phone

Rev. 10119101
Rev. 1117102

/

llJ;t~}fiof
1

Yowa

~

\

...

.. "

Ad

~ \~___

rr~·~)..

.

..

April 26, 2004

TO: Bev Kopper and the Liberal Arts Core Committee
~~
FROM: Betty DeBerg, Head of the Department of Philosophy & Religion D
RE: Capstone course proposals

The Department of Philosophy & Religion is seeking approval for Capstone credit for two
interdisciplinary courses it offers every semester. "Bio-Medical Ethics" 640/650: 173 and
"Perspectives on Death & Dying" 640/650: 195g.
Enclosed are descriptions of the interdisciplinary approach and content of each course, along
with latest syllabi.
Thank you for your consideration. Please let me know if you require additional information or
any consultation.

Department of Phil osophy and Religion

117 Baker tl id I

Cecbr Falls, Iowa 50614-0501

(31YJ27:3-622 1

Capstone Proposal
fuo-Medical Ethics
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By its very nature, medical ethics calls for the integration of diverse disciplines in addressing
concrete, pressing, real human problems. At a minimum, one cannot address ethical issues in
medicine without (1) an understanding ofbiology, medicine, and the specific medical conditions
under discussion, (2) an understanding of the historical and legal cases which shape our
understanding ofthese cases, (3) an understanding ofthe psychological pressures and issues
which operate on families and care givers in making these decisions, and ( 4) an understanding a
sensitivity to cultural, religious, philosophical, and value differences which drive ethical discourse.
Additionally, one is often called on to examine the relationships between economic systems and
health care, politics and choice, and perhaps most important, to develop a critical awareness of
one' s owns values and assumptions. Unlike some courses, where students start with the
expectation of inadequate knowledge, students often start an ethics course with the assumption
that, in a given moral situation, they usually already have "the" correct answer. Thus, when
offered a case for discussion, their first instinct is often to argue for a position, only asking
questions if that position is challenged. As the course progresses, students learn of the need start
with questions, to listen, to seek to understand diverse points of view, and to realize that there
may be multiple legitimate positions on a given issue or case (which does not mean that every
position is of equal worth). The cases we discuss are real, the class pack includes selections as
diverse as ancient Greek medicine, psychological analysis of the nature of torture, feminist
approaches to ethical life, selections from medical journals, and post-modern understandings of
personhood. In class as well as in papers, students are asked to examine, critique, and better
understand their own personal values. Finally, students are challenged to express their thoughts
clearly and concisely in written form- they are allowed to re-write and are strongly encouraged to
use the writing center.
__.J-
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This course is also multi-disciplinary, integrative, and directed toward life long learning. In terms
•
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ofliterature, we explore texts like Tolstoy's "The Death oflvan Illych" and "The Epic of
Gilgamish." Historically, we examine how our attitudes toward death have undergone a series of
fundamental transformations. Students are asked to understand the differences in the major
disease processes by which people die today as well as the psychological stages which appear to
characterize many people's experiences of dying. We examine the nature ofimplications of
suicide, both philosophically and practically. We explore how to talk to dying persons, when and
whether to tell someone bad news, attitudes towards death in other cultures, and some of the
philosophical implications of being a creature who can understand death. We even explore the
implications of the various ways in which Cadavers are treated in our culture. The class is also
deeply personal. Students are asked to write on their feelings, concerns, and choices if diagnosed
with a particular form of cancer. They are asked to perform at least 10 hours of outside work or
observation in the community- be that job shadowing at hospice, talking to patients at a nursing
home, or working in a funeral home. Students then present their experiences for class discussion.

Liberal Arts Core Course Proposal

Department: Philosophy & Religion

Date: April 27. 2004

Category in approved Liberal Arts Core: Capstone
Course title: Bio-Medical Ethics
Class size: 35 regular section; 20 honors section

Credit Hours: 3 hrs
Course Description:
See attached
Course objectives:
See attached

Relationship of course objectives to the objectives of the Liberal Arts Core Category in which it will be
located:
See attached
Intended role of proposed course within category (check one):

a.

Only course submitted for meeting the requirements.

b.

A course submitted as part of a sequence or cluster which as a sequence or
cluster meet the requirements of an area.

_X_ c.

d.

One of several courses, any one of which will satisfy the area requirement.
Other- explain: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Departments/faculty consulted:
None
List all faculty teaching this course and for each faculty attach a course syllabus.
Francis D. Degnin

5J Df(
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Liberal Arts Core Course Proposal

Department: Philosophy & Religion

Date: April 27, 2004

Category in approved Liberal Arts Core: Capstone
Course title: Perspectives on Death & Dying
Credit Hours: 3 hrs

Class size: 35 regular section, 20 honors section

Course Description :
See attached
·Course objectives:
See attached
Relationship of course objectives to the objectives of the Liberal Arts Core Category in which it will be
located:
See attached
Intended role of proposed course within category (check one):

a.

Only course submitted for meeting the requirements.

b.

A course submitted as part of a sequence or cluster which as a sequence or
cluster meet the requirements of an area.

_x_ c.
d.

One of several courses, any one of which will satisfy the area requirement.
Other- explain :._ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Departments/faculty consulted:
None
List all faculty teaching this course and for each faculty attach a course syllabus.
F~s

D. Degnin

/;/'------ ~
Faculty Signature
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Department Head Signature
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B·\o-Medical Ethics: Course Objectives

This is both a knowledge and a skills class- medical ethics, like medicine, is part art and part
science. But though it lacks the clarity of a discipline like mathematics, its still calls for great
clarity and rigor. Not unlike life. Further, this is a philosophy course. More than most
disciplines, philosophy functions best as a living discourse rather than a set range of topics. Thus
while we have an outline with which to explore, to a certain degree, the conversation will be
allowed to take its own course-and the schedule modified as needed.
Objectives:
1.

To be familiar with the basics of the history and nature of ethical discourse in medicine.

2.

The understand and be able to negociate the specific sorts of issues which arise in practical
settings- beginning of life, end of life, etc.

3.

To understand, at least in a limited manner, relationships between individual ethics,
systems, and politics.

4.

To understand the diversity of ethical discourse, cultural differences, and to be able to
navigate between them.

5.

To develop a sensitivity to ethical and personal discourse-to be able to read or listen
carefully and ask appropriate questions before drawing conclusions.

6.

To understand some ofthe primary ethical issues around medical and biological research.

7.

To develop a deeper ability to see and criticize one's own assumptions and values, to be
able to articulate those assumptions/values and evaluate them in the light of other points of
v1ew.

8.

To be able to express one's ideas and critiques concisely, clearly, and thoughtfully in
written and verbal forms.

5

..'l·:_f
j . \·:. \__
·.

\

\

r. ~ I
. ' .

. '\
. ~; '\
'

,.,

•, - )
.

,... \

. ...J --- • ..,

'

Perspectives on Death and Dying: Spring 2004
Office Hours: 3-3:45 M , 5-5:45 M, 3-3 :30 W
By appoinhnent, particularly 1:15 M&W

Professor:Francis Degnin, M.P.M., Ph.D.
Office:
Baker 148
Phone:
273-3015
Home:
240-7387 (Noon- 8 PM only)
Email:
Degnin@uni.edu

While the manner and attitudes by which we die have changed through history, at no time in human history
have they changed so radically as in the last century. Death, once so well accepted that people held dances
on graveyards and made furniture out of human bones, now borders on the invisible. Yet there are those
who argue that, far from making us "happier", the invisibility of death has instead alienated us from
essential aspects of our own humanity. Instead of dying at home surrounded by family and friends, we
often die as the result of a technological process in a hospital, hooked up to machines in a state of
unconsciousness. Death is again becoming visible- as people come to realize the cost- but fmding healthy
ways of coping with death involve understanding death as a part of life.
The experience of one's own death (or rather, the experience of the possibility of one's own death), is
thought by many to be the most profound philosophical and human experience possible. Other' s hold that
this experience, while powerful and constitutive of our personhood, is secondary to the seminal experience
ofthe call to care by the suffering of another. Without a doubt, these experiences are closely linked. We
thus begin with one ofthe most powerful texts on dying in western literature-Tolstoy's "The Death oflvan
Illyich." Here, we begin to see that pain and suffering are not the same, how one is primarily of the body
and the other of the mind and spirit Further, we find hints as to how to relieve such suffering- both in
facing one's own death and in compassion for another.
The course continues with explorations of issues like the history of Western Attitudes Towards Death,
suffering and death in torture and suicide, how we treat bodies (corpses), psychological stages of death and
grieving, and the experiences/attitudes of death in other religions and cultures, including perhaps the most
ancient accounts of the struggle to come to terms with death, the Epic of Gilgamish. Students are expected
to engage in a detailed reading of texts- the capacity to listen well, either to a text or to a person, is essential
both for learning and for empathy.
Why empathy? Because this course is intended to be more than simply academic. Parts of the class will be
practical- what sorts of questions and issues have to be addressed in deciding whether to withdraw a feeding
tube? How do I talk to a dying patient? When do I call Hospice? Others questions are deeply personal or
philosophical- what would I choose in a particular situation? How can I be more sensitive to the suffering
and needs of others? What is it to walk into a patient's room, to see someone powerless? Why is it that in
some cases, the experience produces caring devotion, in another repulsion, and another indifference, and yet
in another a desire to take advantage? To this end, you will also be asked to perform some sort of
community activity, such a visiting nursing homes or job shadowing with hospice, and report on this
activity to the class.
In the broadest sense, of course, this is also a class about ethics. The root of the term "ethics" comes from
the Greek "ethos", which means, literally, dwelling. Ethics touches every aspect of our lives, in large part,
because it is about how we dwell together- in our personal, business, social, political, and all other
relationships. In one sense, then, ethics is a purely descriptive endeavor. In another since, however, ethics
1

is prescriptive- if the Ancient Greeks are correct, then ethics is the discipline concerned with human
flourishing. That too touches every aspect of our existence- physical, emotional, intellectual, social, and
spiritual well being are all understood as necessary for human happiness and flourishing . Finally, ethics as
a discipline or study has the task of clarifying what elements are necessary to human flourishing, as well as
understanding and clarifying the conflicting ways in which we seek happiness.
The approach to this course is experiential, critical, and reflective. You will be asked to review cases to
discuss, tools for analysis, tools for evaluating patients, but will also be asked to reflect and write critically
about your own experiences. In many cases, there is no single legitimate answer. The emphasis of this
course is on learning how to think- integrating both the heart and the mind-rather than what to think. You
should take from this course the ability to consider critically and personally these issues in a wide variety of
difficult situations. As future physicians, nurses, patients, or other forms of care givers (even attorneys),
we should also develop a deeper understanding and sympathy for the needs of both patients and care givers.
Ideally, as with the earliest Greek physicians, what we learn in the class will extend to our whole persons,
to our whole lives.
Course Objectives:
1.

Develop an awareness and understanding of the history and attitudes towards death in Western
Culture through literature, psychology, historical, religious, and philosophical texts.

2.

Develop an understanding of the nature of suffering and the connections between physical pain and
suffering.

3.

Develop a practical understanding of how to cope with dying persons or families, how to reduce
suffering, and how to listen. If one is considering a more specialized profession, how to speak \-vith
patients and families about issues like Do Not Attempt Resuscitation orders.

4.

Develop a greater awareness of what one would want for oneself if in the process of dying.

5.

Develop an understanding of how different cultures and traditions cope with death and how to
respect or negociate conflicts in values.

6.

Deepen one's understanding of how the manner in which we face these two powerfully constitutive
movements- facing death and the call of compassion for another- help to constitute human culture,
language, reason, freedom, and even personhood. And, oddly enough, violence as well.
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Liberal Arts Core Course Proposal

Department:
Date:

Modern Languages

10-18-2004

Category in approved Liberal Arts Core: Capstone
Course Title: The Holocaust in Literature and Film
Credit Hours:

3 hours

Class Size: 20-25

Course Description
Examination of the different perspectives and developments of Jewish and Non-Jewish
voices in response to the Holocaust experience in literature and film within the context of
the German-speaking cultures and beyond.

Course Objectives
The course is intended to increase students' understanding of the complexity of the
Holocaust and its aftermath as represented in literature and film within the context of the
German-speaking cultures and beyond. Reading and film materials from various genres and
time periods will provide students with a wide variety of viewpoints and experiences. It is
intended to help students develop the necessary critical apparatus to adequately explore the
different responses as reflected in literature and film. Furthermore, this course sets out to
increase students' sensitivity to the broader issue of genocide, to racial issues, cultural
differences, and tolerance through the study of literature and film. (Please see sample
course syllabus for more specific objectives).

Relationship of course objectives to the objectives of the Libera.l Arts Core
Category in which it will be located:
This course
• will be intellectually challenging and promote development of higher-order thinking
skills. E.g., students will be engaged in analytical reading, writing, film viewing activities
as well as in class discussions;
• should be of interest to students in all disciplines;
• integrates multiple content areas including: literature, film studies, history, sociology
and cultural history;
• promotes the development of skills and dispositions associated with self-directed, lifelong learning through research projects.
• heightens students' sensitivities to racial issues, cultural differences, and tolerance,
essential skills for becoming responsible citizens in a diverse society
• will have enrollment limited to juniors and seniors
• will link theory to practice through applied problem-solving activities in that students
develop projects on topics related to the Holocaust which correlate themes from literary
texts and films.

Intended role of proposed course within category (check one):
x a.
Only course submitted for meeting the requirements.
_ _ b.
A course submitted as part of a sequence or cluster which as a sequence or
cluster meet the requirements of an area.
_ _c.
One of several courses, any of which will satisfy the area requirement.
_ _d.
Other-explain: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Departments/faculty consulted:
The Department of Modern Language faculty approved this proposal. During the first several
years Siegrun Wildner will teach this course. In subsequent years the teaching
responsibilities will rotate among departmental faculty.
The Department of History was consulted when the course was proposed as a new course
for the German Studies curriculum in 2001.

List all faculty teaching this course and for each faculty attach a course syllabus.
Siegrun Wildner, Ph.D.

(___
nature

-
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Phone
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Phone
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Liberal Arts Core Course Proposal
Department:_ _College of Natural Sciences,_ _ _ _ _ Date: __April 13, 2004._ __
Category in approved Liberal Arts Core: _CapstOne._ __

Course title: _820:150 Science, Mathematics, and Technology in lhe Americas,_ __
Credit Hours: _ _3 hours._ _ __

Oass size: _cypically 15-20._ _ __

Course Description: From the catalog, ..Surveys t:he unique contributions made by indigenous and immigrant
populations to the development of science, mathematics. and technology in the Americas.
Interdepartmentally team-taught. Prerequisites: sophomore standing or consent of instructor.''
This Fall semester, the topics to be included are
•
agricultural research in the Americas;
what science is and a bit of the history of biology in North America, from a Canadian perspective;
•
•
Benjamin Franklin as natural philosopher: his role in colonial American physics;
•
the rise of applied physics in the 19th Century (starting from the Rev. Mr. Samuel Miller's A Brief
Kerrospecr of the 18th Century... [1803] and continuing with Robert Fulton and the steamboat, then Samuel
Morse's electric telegraph);
•
Immigrant Jewish physicists and mathematicians in the 20th Century: Albert Einstein, Enrico Fermi,
Eugene Wigner, Victor Weisskopf, John von Neumann and the Manhattan Project, perhaps extended to
include the space program, with von Brauner aL
•
archeoastronorny in lhe Americas, including the Mayan numeration system and calendar.
•
a comparison of the technology of Rapa Nui {Easter Island) and the Quichua Indians of Peru (sort of a
~rebuttal'' to the Kon Tiki model of Peruvian settlement ofRapa Nui);
•
ethnomathematics. focusing on arithmetic computations among Brazilians;
•
Andean numerical concepts (including but going beyond quipns to show how they were part of a larger
system of numerical structuring in governance, social structure, & religion;
Native American number words;
•
•
t",arly Spanish American textbooks in mathematics:
•
the rise of the United States mathematics community;
the World War II era development of game theory (von NeWllAno and John Nash (of A Beautiful Mind).
•
•
the patterns of ruby throated hummingbird migrations. including the geographic range required by the
hummingbird in its migrations between (for example) Iowa and Costa Rica.

Course objectives:
Provide smdenrs data (in the form of IrulilY of the guest presentations) ro consider the relationship betWeen the
science disciplines and the history, social circumstances, and culture in the c:ontex.t of the Americas. The principal
overarching questions, those that are routinely discussed, include: ..How do circumstance outside science encourage
or discourage developments in science, mathematics, and technology?" and conversely. "What are potential
consequences of the growth of science in the Americas?"
·
Relationship of course objectives to the objectives of the Liberal Arts Core Category in which it will be
located:
Comparison with the characteristics listed in the Capstone proposal:
(1) Enrollment is presently limited to sophomores, juniors, and seniors. If necessary, we could restrict enrollment
ro only juniors and seniors for the coming fall; alternatively, perhaps Capstone credit could be received only by
the juniors and seniors in the course? Presently, the enrollment consists of two students (one senior and one
junior).
(2) This course would naturally attract and be accessible to students from a wide spectrum of disciplinary
backgrounds.
(3) This integrates content from most of the disciplines in CNS with their relationship to considerations from the
social science.

!'>
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( 4) The point of the course is not to teach science, but to reflect on the implications between science and society.
(5) Srudent disciplinary diversity greatly adds to the discussions in the course and the points of view presented in
the individual projects.
(6) I don't know what all the details of linking theory to practice in this context involves; I welcome suggestions
from the Committee.
\!) Skills and dispositions associated with self-directed. life-long learning will be fostered by the expectation that
students become familiar with material presented through readings, lectures, and discussions. The e)(pectation
that each student will pursue a particular project of interest to her... or himself will also reinforce thiese
attributes.
Int<:nded role of proposed course within category (check one):

a.

Only course submitted for meeting the requirements.

b.

A course submirred as part of a sequence or cluster which as a sequence or cluster meet
the requirements of an area.

c.

One of several courses, any one of which will satisfy the nrea requirement.

d.

Other-explain;._________________________________________

I

_;x_

Departmentsffacuhy consulted,:
With respect to the creation of the course, it was proposed by CNS faculty involved with the lnteramerican Studies
Program. It was reviewed by faculty in CNS. and approved for inclusion in the Interamerican Studies major by
CHPA and SBS. With respect to the permission to give credit for this course as a substitute for the existing
Capstone course, only members of the Interarnerican Studies Committee have been consulted.
List all faculty teaching this course and for each faculty attach a course syllabus.
This course is only one section. projected to be offered once every two years. The course organizer for Fall is Joel
Haack; currently committed to participating in addition are Gini Berg. Jean Gerrath. Cliff Chancey, Tom Hockey,
Ken DeNault. cathy Miller. and Sue Grosboll.
Attached is a syllabus from the only other time the course has been offered. under an e;x;perimenral number.
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Liberal Arts Core Course Proposal

Department:_Division of Health Promotion and Education__ Date: 9/29/2007
Category in approved Liberal Arts Core:

C"a.p.f!rrut

Course title: _ _ _4..:..1..:...;0::...:::....:1:..:5:.:2:.;;:;gL..:A~It::.e::.:rn.:..:a:.::t:.:..:iv:..:e=-H:....:..::.e::.a:..:lt!.!h...:&=-=C:..:o:..:.m.:..:.t:::p.:.:le:..:.m=e!.!n=ta:..:.rv..I....!.M:..:.e::..:d:.:i:..:c;.:.:in~e
Credit Hours: _ _ _3_ _ __

Class size: _ _ _ _35_ __

Course Description :

This course will provide students with an introduction to the concepts, theoretical
basis, evidence-based analysis, and challenges and issues in Complementary and
Alternative (CAM) practice. Alternative and complementary medicine covers a broad
range of healing philosophies, approaches, and therapies. Complementary and
alternative medicine (CAM) involves the use of holistic or culturally-specific health
services and practices in the treatment of illness and disease and embraces an
expanded, holistic concept of health and illness.
In this class, an overview of CAM, will be followed by a review of selected systems of
alternative healing, with a focus on specific healing modalities that are widely used in
the general population. Students will learn to use evidence-based criteria to evaluate
the risks and benefits of selected complementary therapies. Specific topics include
commonly used modalities such as mind/body modalities, herbal and nutritional
supplements, homeopathy and naturopathic medicine; traditional Chinese Medicine
(TCM) and China; Ayurvedic medicine in India and integrative health systems and
models.

Course objectives:

By the end of the course, students should:
1.
2.
3.
4.
5.
6.
4.
5.

Discuss the history, cultural context and current use of alternative healing
Analyze the empirical, theoretical and scientific basis of selected
complementary therapies
Identify psychological , cultural and spiritual dimensions of alternative healing
Use the principles of evidence-based practice to evaluate the efficacy,
outcomes, cost, and patient satisfaction of selected complementary therapies
Understand strategies for incorporating alternative therapies into clinical practice
Increased understanding of personal health and healing worldview
Develop a balanced understanding of diverse health and healing paradigms
Understand the etiology and epidemiology of CAM usage

Relationship of course objectives to the objectives of the Liberal Arts Core Category in which it will be
located:

Complementary and Alternative (CAM) health practices is a broad, current, and
practical topic that is intrinsically interesting to many students. The contrast of

1

allopathic and alternative systems of health provides an excellent base from
which to apply and examine disparate paradigms in the liberal arts and challenge
students to critically examine their own beliefs and belief systems regarding
health, healing and medicine. In addition, the course emphasis on evidencebased practice in the use of CAM will facilitate students applied problem solving,
critical thinking and analytic skills.

Intended role of proposed course within category (check one):

_x_ a.

Only course submitted for meeting the requirements.

b.

A course submitted as part of a sequence or cluster which as a sequence or
cluster meet the requirements of an area.

c.

One of several courses, any one of which will satisfy the area requirement.

d.

Other- explain: _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Page2.
Departments/faculty consulted:
Division of Health Promotion and Education
School of Health, Physcal Education, and Leisure Services

List all faculty teaching this course and for each faculty attach a course syllabus.
Diane Depken

Phone

Phone

College Dean Signature

Phone
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POSITION ANNOUNCEMENT
Executive Vice President and Provost
University of Northern Iowa
The University ofNorthern Iowa (UNI) invites applications and nominations for the position of
Executive Vice President and Provost, for appointment beginning summer 2008.
(www. uni .edu/provostsearch/)

Position Profile
The Executive Vice President and Provost serves as the chief academic officer of the
University, working closely with the President to manage University resources to foster
academic excellence, intellectual vitality, diversity, creativity, and community.
Reporting to the Executive Vice President and Provost are: the Associate Provost, two
Associate Vice-Presidents, one Assistant Vice-President, the Academic Administrative
Services Coordinator, the Editor of North American Review, the Director of Culture and
Intensive English Program, six College Deans (Business Administration, Education, Graduate,
Humanities and Fine Arts, Natural Sciences, and Social and Behavioral Sciences), the Dean of
Continuing Education, and the Dean of Library Services.

Required Qualifications
• Earned doctorate or other terminal degree from an accredited institution;
• A distinguished record of teaching and scholarship that qualifies the candidate for
appointment as a tenured, full professor in a UNI academic department;
• Significant and successful experience in higher education administration including
budgetary and personnel responsibilities, strategic planning, and academic program
development;
• Commitment to creating and sustaining a diverse and inclusive university;
• Outstanding communication skills.
Preferred Qualifications
• Demonstrated leadership in and commitment to undergraduate and graduate student
learning and advising;
• Successful development and/or management of a multicultural environment, including
the recruitment and retention of diverse faculty, staff, and students;
• Visionary and ethical leadership in developing and achieving strategic initiatives;
• Appreciation ofUNI's mission as a public, comprehensive university with a broad
range of disciplines;

•
•
•

Ability to build collaborative teams within UNI's shared governance processes;
Ability to involve students effectively in university affairs;
Appreciation of collective bargaining processes.

The University and the Community
The University of Northern Iowa (www.uni.edu) has a reputation for providing exceptional
undergraduate education, as well as complementary programs at the master's, specialist, and
doctoral levels. The University has outstanding programs in business, humanities and fine arts,
natural sciences, social and behavioral sciences, and teacher education. (For more information
about UNI' s vision, mission, values, and strategic plan go to
http://www.uni.edu/pres/2004-2009strategicplan/.

One of three Iowa Regents universities, UNI enjoys national recognition for its high
educational standards. US. News and World Report has ranked the University of Northern
Iowa second among Midwest public comprehensive universities for eleven consecutive years.
A rigorous Liberal Arts Core curriculum equips students with a broad understanding and
knowledge of how to acquire and apply new information throughout life. Classroom learning
is enhanced by opportunities such as undergraduate and graduate research, internships, student
teaching, international study programs, community volunteering, and cooperative education.
The University's medium size- approximately 12,600 students- offers many ofthe
advantages of a larger university, including high quality faculty, excellent facilities, and broad
academic choices. At the same time, UNI retains a friendly, small-college atmosphere on a
compact, park-like campus.
The University ofNorthern Iowa is located in the Cedar Falls/Waterloo metropolitan area, an
attractive community in northeast Iowa, with a population of 120,000 residents. The area
offers a variety of educational, artistic, recreational, and cultural activities and opportunities.
Additional information about the community can be found at
www.uni.edu/infosys/community.shtm/.

How to Apply
Nominations should include full contact information for the nominee.
Applications must include the following:
• letter of interest;
• curriculum vitae;
• statement of the candidate's academic vision, administrative philosophy, and specific
skills and experiences relevant to the required and preferred qualifications;
• name, title, address, phone number, and e-mail address for five references who will not
be contacted without permission.

UNI actively seeks to enhance diversity. In this spirit, the University encourages
applications from minority persons, women, persons with disabilities, and veterans.
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Complete applications received by January 11, 2008, will be given full consideration.
Please send nomination or application materials to:
Executive Vice President and Provost Search Committee
Dr. Reinhold Bubser, Chair
University ofNorthern Iowa
Cedar Falls, IA 50614-3601
Materials also may be submitted electronically, in PDF format only, to
provost-applications@uni.edu.
Inquiries may be directed to reinhold.bubser@uni.edu or 319-273-2725.
The University ofNorthern Iowa is an equal opportunity employer with a comprehensive plan
for affirmative action.
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Executive Vice President and Provost
University of Northern Iowa
The University of Northern Iowa (UNI) invites applications and nominations for the position of
Executive Vice President and Provost, for appointment beginning summer 2008. The
Executive Vice President and Provost serves as the chief academic officer of the University,
working closely with the President to manage University resources to foster academic
excellence, intellectual vitality, diversity, creativity, and community.
The Executive Vice President and Provost heads the Academic Affairs Division
(www.uni.edu/vpaa/ProvostChart0708.pdf) ofthe University. The complete administrative
structure of the University is available at the search website www.uni.edu/provostsearch/.
The University of Northern Iowa (www.uni.edu) has a reputation for providing exceptional
undergraduate education, with outstanding programs in business, humanities and fine arts,
natural sciences, social and behavioral sciences, and teacher education, as well as
complementary programs at the master's, specialist, and doctoral levels. UNI enjoys national
recognition for its high educational standards. US. News and World Report has ranked UNI
second among Midwest public comprehensive universities for eleven consecutive years.
The University ofNorthern Iowa is located in the Cedar Falls/Waterloo metropolitan area, an
attractive community in northeast Iowa, with a population of 120,000 residents. Additional
information about the community can be found at www.uni.edu/infosys/community.shtml.
The successful candidate must have an earned doctorate or other terminal degree from an
accredited institution; a distinguished record of teaching and scholarship that qualifies the
candidate for appointment as a tenured, full professor in a UNI academic department;
significant and successful experience in higher education administration including budgetary
and personnel responsibilities, strategic planning, and academic program development;
commitment to creating and sustaining a diverse and inclusive university; and outstanding
communication skills. Please see www.uni.edu/provostsearch/ for the full position description,
including preferred qualifications.
Nominations should include full contact information for the nominee.
Applications must include a letter of interest, a curriculum vitae, contact information for five
references who will not be contacted without permission, and a statement of the candidate's
academic vision, administrative philosophy, and specific skills and experiences relevant to the
required and preferred qualifications. UNI actively seeks to enhance diversity. In this spirit,

the University encourages applications from minority persons, women, persons with
disabilities, and veterans. Complete applications received by January 11 , 2008, will be given
full consideration. Please send nomination or application materials either to:
Executive Vice President and Provost Search Committee
Dr. Reinhold Bubser, Chair
University of Northern Iowa
Cedar Falls, lA 50614-3601
or, in PDF format only, to provost-applications@uni.edu.
Inquiries may be directed to reinhold.bubser@uni.edu or 319-273-2725.

The University ofNorthern Iowa is an equal opportunity employer with a comprehensive plan
for affirmative action.
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Executive VP/Provost Search Committee
Name
Reinhold Bubser
Search Chair

Title

Phone

E-mail

Interim Dean, College of
Humanities & Fine Arts

(319) 273-2725

reinhold .bubser@uni .edu

Donna Wood

Professor, Management &
(319) 273-2196
Philosophy and Religion
(319) 504-5300
David W. Wilson Endowed Chair in
Business Ethics

donna.wood@uni.edu

Marty Wartick

Interim Department Head,
Accounting
Professor, Accounting

(319) 273-2394

marty.wartick@uni.edu

John Fritch

Department Head, Communication
Studies
Associate Professor,
Communication Studies

(319) 273-2217
273-6118

john.fritch@uni .edu

Paul Shand

Professor, Physics

(319) 273-2930

paul. shand@ uni .edu

Shoshanna Coon

Associate Professor, Chemistry &
Biochemistry

(319) 273-2059

shoshanna.coon@uni .edu

John Henning

Associate Professor, Educational
Psychology & Foundations

(319) 273-7488

john.henning@ uni .edu

Sue Joseph

Interim Dean, Graduate College
Professor, Health, Physical
Education & Leisure Services

(319) 273-2748

sue.joseph@uni .edu

Michael Licari

Associate Professor, Political
Science

(319) 273-6048

michael.licari @uni.edu

Ramanathan Sugumaran

Associate Professor, Geography

(319) 273-3816

ramanathan.sugumaran@ uni .edu

Gerald Peterson

Professor, Library

(319) 273-6307

gerald .peterson@ uni .edu

Lydia Roberts

Assistant Director, Center for
Multicultural Education

(319) 273-2250

lydia.roberts@uni .edu

Janis Jehle

Secretary III, University Marketing
& Public Relations

(319) 273-2762

janis.jehle@ uni .edu

Andrew Morse

President, Northern Iowa Student
Government
Junior, Psychology Major

(712) 551-6309

morse@uni .edu

Colleen Marie Henry

Graduate Student, Communication
Sciences and Disorders

(563) 568-3594

ch548173@uni .edu
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Copyright © 2007 University of Northern Iowa, Cedar Falls, Iowa. AU rights reserved.
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'C OMMUNI1Y
UNf ROTC hosts memorial golf c
Ic
tourney to honor fallen soldiet '(

~

The University of Northern Iowa Army ·, twiM&GiiiM'J>"''L·, " ' .JL
ROTC program will .host a four-person bestball scramble golf tournament at 1 p.m.,
Sunday, Aug. 26, at tfie Fox Ridge Golf Course~,
in Dike. .
·
.
. ·
The tourp.ament is in honor of Army 2nd Lt.
R. Brian Gienim; a 2003 graduate of UN1 and
the UNI Army .ROTC program. Gienau died
Feb: 27, 2005, in Iraqwheq his Humvee hit a
roadside bomb. ' ,. ;
Funds raised through the tournament will be
used to establish. a memorial to honor all fallen
cadets and 'coirunissioned officers from UN1
ROTC's Panther Battalion.
The fee is $50 per player; which covers
greens fee, cart, dinner, -affle, hole prizes and
range balls. There will be a 1 p.m. shotgun start.
To register, contact 2nd <Lt. 'JYler Junker at
(319) 269-1716 or tylerj!Jnker@hotmail.com or
1st Lt. Daniel Edy at (319) 464-5814.
For more information about Gienau, the golf
tournament,
or
UNI
ROTC,
see
http://www.uni .edu/rotc/.
BRIAN GIENAU

I

· About Brian Bienau
He was assigned to the Army
National Guard's 224th Engineer
Battalion, Burlington, Iowa . Second
Lt. Gienau is survived by his mother Debbee Way of Dunkerton and
father Richard Gienau of Waterloo.
Lt. Gienau also has one son Keenan
Gienau graduated from Tripoli
(Iowa) High ' School in 1994. He
enlisted in the U.S. Navy in 1994
and ser;vedas an Avionic Mechanic
until 1998. Gienau enlisted in the
Iowa Army National Guard in
November 1999. He graduated from
the University of Northern Iowa in
2003 and was commissioned a 2nd
Lt. through their Reserve Officers
Training Corps in 2004. Gienau
mobilized for Operation Iraqi
Freedom with the 224th Engineer
Battalion in October 2004.
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